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 PF1 it’s always good to engage the kids in it [energy saving], and, when you 
show them that if they turn the skybox off, look what a difference it makes 
INT:  it’s interesting that you say that, do you think your home energy use and 
work energy use are similar in your behaviour and approach to it? 
PF1:  I think so, yes, I would always turn lights out, computers off at home and 
I would always do the, same here.  Um… Even I suppose, at home I try not 
to you know re-boil the kettle or put too much water in or things like that, 
and I do tend, to do the same here 
MM2:  no, oh a, another thing that I should probably mention is that I am Greek 
err, and in Greece at least they don’t push energy saving as much as they 
do here, so it’s not very common, to see it, errm, a lot okay, it’s not very 
ubiquitous, here you see more of it, but I haven’t really been paying 
attention it’s just one of those subjects that, erm.. 
INT:  do you feel that that country has influenced your own perceptions of 
energy use 
MM2:  Oh absolutely, yeah, definitely, there’s way too many problems there 
without energy saving being an extra one of them so 
 SF4:  yeah, I don’t turn off the tv on standby at home, eer, I do things that really 
annoy my husband like leave the microwave door open, so that the light 
on the microwave is on, which winds him up quite a it, I know it almost, I 
know at some level I’m doing it, it’s not, completely forgetful and I don’t 
particularly you now I don’t know why I don’t switch my monitors off I just 
can’t bring myself to press another three buttons, yeah my life is full, three 
buttons, I know that it’s not like I forget. 
 PF2:  I remember by father was, ooooh it’s consuming energy 
 PF1:  the lights in that [shared office] do turn themselves off, if there’s three 
people in there and you’re sitting still typing and the lights do go off, and 
you have to get up and walk about to make the lights come back on again  
PF1:  Um, you can control, individual radiators, I mean like in rooms like this 
[turns and gestures to radiator],  
PF1:  Although this one seems to be either blaring or, off, there doesn’t seem 
to be a middle ground so I suppose proper maintenance and things like 
that would be helpful, um, and quite often the heating is broken so there 
isn’t, err, any, which isn’t very nice when it’s freezing, um.  But a bigger 
issue in like, a shared office is it just gets too hot with all of the computing 
equipment they don’t have um proper air conditioning, or anything in 
there and sometimes they will put in a portable one in the summer when 
it’s really hideous but it’s not very effective, I don’t know how you could, 
save energy under those circumstances apart from by having a, proper 
integral, air conditioning system in the entire building, but that’s not going 
to happen. 
PF2:  they [radiator controls] are very easy, but they are very slow to heat up, 
so, eh, and I don’t know if the control is really working properly because 
sometimes it says its 22 degrees and you say, I’m freezing (laughing) how 
can it be possible?  But err, so we tend to put it to very very high till it heats 
up and then we, err, yeah, we put it in the normal temperature 
MF3:  I think we have had that a few times when as the day’s gone on the 
lecture’s gone on towards getting towards four o’clock, five o’clock its 
getting dark and darker. You can generally hear mutterings from the back 
of the room, buttons start being pressed, and something happens 
eventually, but as I say it usually takes more than one person to sort it out 
[lights being put on in a classroom]. 
PSM1:  [shared space] I can open windows, and I can probably turn the radiators 
off although there is a strong social norm against that. 
PSM1:  cold people moan that I turn the radiators off, and I might have to turn 
them back on again,  
INT:  so, are you the main person controlling the heaters? 
PSM1:  I’d like to think so. 
SF4:  I’m terrible, I leave the radiators on and open the window, I know I do that, 
and then it takes me ages to realise why I’m really hot and then I finally 
will turn it down the heating.  I think, oh, to be fair, it’s really good in my 
office, it’s really controllable in my office which I like, cos, I know the other 
corridors have a, they can’t control their heating very well at all so that’s 
good, umm.  It bugs me that the university decides at what times of year 
the heating comes on and off and they are not sharing the same office as 
me because there are times it’s freezing and times you wonder why it’s 
on. 
MF3:  no, I mean it’s the same with the heating, I wouldn’t know how to adjust 
the heating, the yellow radiators are quite off putting (chuckles) its sort of 
like, almost like a repellent 
MF3:  I have never tried to open a window, I have to say I would be slightly 
discouraged, I would feel it was, you know, a bit like getting up the 
courage to open or close a window on a bus, you know, you just hope that 
you know what you are doing, but not quite the same. 
INT:  okay, and do you feel influenced by other people’s behaviours towards 
energy saving and energy use. 
MM2:  no (chuckles) I’ve got nothing to say to that 
 
PSM1: if people knew how to turn off lights, then [the University] wouldn’t need 
timers and they would be optimally controlled because people would turn 
on a light when they need it and turn it off when they don’t need it.  This 
would also avoid some of the concerns that have been raised in the 
psychology building, err, where there is, anxiety studies being conducted, 
erm and people don’t like, who might have, suffer from anxiety related 
illnesses, might not like walking out into a dark corridor, or have the 
lighting flash on immediately 
MF3:  I think in the past we have tried to adjust the lighting in one of the big 
rooms downstairs [Psychology Building], I forget it’s, G, G79 or something, 
and it took about five of us to work out how to do it, because you need to 
press one button and then another and it’s not actually labelled very 
clearly, it wasn’t straight forward at all 
MM2:  the fact that the light goes off if you don’t move around (laughs) through 
direct experience, rather than me actively looking 
PF2:  that’s not very cool actually because you are there you are working at your 
PC so you are not really moving and they go [gestures, opening fingers 
from palms], yeah, the light goes off and you must start waving or doing 
stuff, and that’s not very nice, I would change that one.  They, go off if they 
don’t see any movements 
PF2:  it’s ok but it’s just that it’s very very dark and, they keep like, a couple of 
seconds before starting and you have to be in the dark for a second, its 
ok. I mean you can manage that. 
SF4:  I am pretty good about turning my lights off in my office, I don’t like the 
corridors being dark, and it’s not cos I’m scared or I think I am going to 
have an accident it’s just I like as a human being, I like light places, more 
than dark places.  And I do feel like I when, cos I do tend to work very late, 
and I leave at 9 o’clock, half past nine at night, and you are leaving a really 
dark building especially at this end of campus. I really dislike that and I 
know there are the lamps but, you know it’s not sort of particularly, yeah 
it doesn’t you know, you kind of come down these corridors and there’s 
lights flickering on and flicking off, it just feels like it’s sort of ‘The Shining’ 
if feels like that.  Umm, (chuckles) it’s not good is it?  
PF1:  It’s a bit spooky sometimes there’s a bit of a delay when you walk into a 
dark corridor and nothing happens and you think, is it going to and I was 
always slightly concerned about the toilets downstairs by the staff 
room…along the corridor there cos it has no external windows or anything 
and um, you could walk in there [toilets] and be standing there in the 
absolute pitch black thinking, hang on, is the lights going to come on and 
then they eventually do and you think, phew, um, because you are not 
quite sure if you would be able to turn around and find the door again to 
get out.  I was always a bit concerned that they might go off while I was 
in there [toilets]. 
 
MM2:  I do think that we are systematically destroying the planet, there is too 
many of us, and we are wasting energy faster than locusts would waste a 
field (chuckles), so, I do think in the long run we are going to have 
problems, I am not an expert on the subject but it just seems that 
intuitively it makes sense for that to happen.  I try not to waste too much 
energy a) because it obviously has a direct impact on the electric bill, but 
at the same time I haven’t implemented any measures to you know 
decrease the amount of energy usage, through let’s say intelligent design 
or anything like that I just tend to be a bit more careful but no, other 
energy saving technology. 
PF1:  I am essentially a green person, I like to be green I have my energy 
monitor plugged in at home, I know what we are using. 
PSM1:  In my office space, I have light switches, which get used, so we are good 
at turning the lights off, we are good at turning PCs off.  We use the green 
impact award scheme to motivate people and that provides social 
incentives, it creates a social norm. 
SF4:  I don’t like turning my monitors off, it’s weird, I don’t know why. I turn my, 
I turn my computer off but I never turn my monitors off it’s some kind of 
timesaving device [activity] I am sure when I come in, so I don’t do that. 
 

  


 Int:  And your blinds, they’re half open at a bit of an angle now, do you alter 
them between the seasons at all or? 
P9:  Not really, sometimes in the summer I just open them completely so I can 
gaze at the blue sky but they’re only there because the windows are fairly 
ugly so they’re edge on to take your eye away from the blind aluminium 
finish of these ugly windows.  It’s pockmarked, when the glass is dirty the 
university doesn’t pay for window cleaning, the windows are dirty, the 
aluminium is stained and past its best so I want to see the view but if I’m 
focusing on the window frame the vertical blinds pull my eyes to the blinds 
rather than the window frame.  It’s strange isn’t it really but they add to 
the feeling of, I suppose it’s a feeling of being in control of the 
environment, overriding the decisions that were taken by some faceless 
building services engineer in Estates and Facilities who’s got no idea what 
these things feel like to work in. [Expert in the built environment, 
academic] 
P2:  Yes, so this angle poise lamp is very much here at the work station so it’s 
very much a reading lamp.  The one in the corner is purely an ambient 
lighting thing to make it look pretty.  The other one on the desk is that, 
because they’re all compact fluorescent bulbs and they’re quite low 
wattage CFLs they don’t give out masses of light, so without that one on, 
then you’re coming to this kind of grey area between a nice ambient 
environment and sitting in the dark, and so that one on the table is very 
important in the sense that when I have students coming in that I 
supervise, the idea is that that table is normally empty and the only thing 
on it is the lamp and it’s purely to get them feeling relaxed so that we can 
have a conversation.  I do feel that having that nice mellow lighting helps 
to put them in a calmer frame of mind, that’s the idea, and that’s why I’ve 
got the nice pictures around there as well. [Expert in the built 
environment, academic]  
P8:  If they were dimmable I probably didn’t know.  So I would probably just 
use as on or off.  Now, like if there is a slider that goes up and down, that’s 
pretty obvious that I can control that, but no, if the switch looks just on or 
off I would probably just use it like on or off. 
P5:  I just know how to use them through trial and error.  One of my particular 
complaints about these things is in some parts of the university you have 
an on off switch which is simply there and what you don’t realise about 
that on off switch is if you hold the on switch, it brings the lights up and if 
you press the light switch off it brings the lights down.  Great once you 
discover it but it is entirely by 
Int:  Accident? 
P5:  Accident that you find that out, and that’s just irritating apart from 
anything else. [non-expert in the Built Environment] 
P5:  It’s really quite important, especially as I tend to use video clips and other 
tools in my lectures that I can actually vary the lighting in the room.  The 
difficulty being is if you want to show a clip you need the lighting to be 
right on the screen, there’s no point in showing people a clip if the, it’s, 
the screen is possibly washed out by an unnecessary light. [Non-expert in 
the built environment, academic] 
P1:  So I mean it’s horrible for lots of reasons, one of them being there’s no 
sense of connection with the outdoors.  Now if your lectures stimulating 
enough and interesting enough, perhaps it’s something that you can 
forget about but they’re in there all day and also you might be teaching 
them all day as well.  And I just think from that perspective it’s nice to see, 
have a connection with the outdoors, to see how the day is progressing 
you know.  Not going in at nine and it sort of quite dim outside and then 
leaving at five and its dark. [Expert in the built environment, academic] 
P6:  One of the classrooms I was describing to you in systems engineering, 
that’s where I would have those six hours with the students, and it’s 
horrendous.  They’re falling asleep within the first 20 minutes.  I could be 
doing breakdancing on the stage, they’d still fall asleep because of the 
environment that they’re placed in.  But outside they’re absolutely on it, 
engaged, interested etc, so they’re wide awake. [Expert in the built 
environment, academic] 
P3:  It’s not only trees and birds and flowers and nice things it’s, even the road, 
there's a road just out there.  I think part of the job of being an academic 
is daydreaming, you've got to think of things, you've got to imagine things, 
you've got to try and come up with ideas and resolve issues in your mind 
and I think a good way of doing that is to look at things outside. [Expert in 
the built environment, academic] 
P4:  I’ve got a desk lamp there, so if I need to read something on, I would still 
rather read it on paper than on the screen.  Now, I’ve got quite a big 
screen.  So, if I’m really doing some serious marking of something I will 
sit under that, and I’ve got an old fashioned bulb. [Non-expert in the built 
environment, academic] 
Int: And you would choose that over the preinstalled?” 
P4:  Yeah, I like a really bright light on the paper.  And it’s down there.  I, there’s 
the light, here’s the paper. 
P2:  but then I want to show a video and so I want to reduce down the light 
even more and so I start fiddling, I’ve got no idea which buttons to press 
and then you end up all of the lights go up in the classroom and then they 
all go off and it’s a nice distraction and people find it funny, but 
realistically this digital light switch thing is a nonsense, because even 
though I’ve been here two and a half years I’ve never actually been shown 
how to use these switches properly [Expert in the built environment, 
academic] 
P9:  So I imagine the student’s performance would also suffer.  They can see 
it on their faces, they’re sat there and they’re just desperately trying to 
stay awake and struggling to, with the environment, it’s awful, no fresh 
air, no fresh light, no daylight, not even, there’s no air con I don’t think.  If 
there is it doesn’t work.  But they’re stuffy and unbelievably 
uncomfortable rooms. [Expert in the built environment, academic] 
P9:  I know the room from the lunch time seminars [classroom within the 
School of the Built Environment, with 3 metre tall south facing single 
glazed windows].  It’s a horrible room….you’ve then got people wanting to 
close the blinds to make it even more claustrophobic and uncomfortable.  
Now, if the classroom is moving, like on water you’d have everything to be 
uncomfortable, wouldn’t you?  You’d have, you’d be nauseous.  And I 
know, we’ve sat in there for lunch time seminars, and it’s been, people 
have wanted all the lights off, and other people haven’t.  I don’t know.  It’s 
quite high ceilings there as well actually, which probably has some kind 
of impact, I suppose.  But you don’t have fixed desks either.  Those desks 
can all be moved in that room, so the room can be configured differently, 
but you go into some of the classrooms or some of the lecture theatres 
and all the seating is fixed, so you’ve got to work with that order unless 
you’re going to do something serious and move everything.  But that as a 
classroom and as a presenting room, it’s too long, too thin, terrible 
heating, poor windows, and yeah, black out blinds, it’s not nice. [Expert in 
the built environment, academic] 
P8:  Yeah, don’t everybody, well, most people like to personalise their office, 
but I’m very sensitive to creating a cosy environment, and lighting is a big 
part of it.  I’m very particular about lighting that stimulates me to sit and 
work or makes me want to leave as soon as possible. [Expert in the built 
environment, academic] 
P7:  I think the flowers has [sic] been the key to personalise my office, and 
that poster.  The books will definitely absorb a lot of light, so that’s not 
where I want to sit.  I want to sit away from the books because that side 
will always absorb the lighting. [Expert in the built environment, 
academic] 
 P9:  Nobody seems to have thought about lighting at all, they just throw these 
lights in and put some switches in without really thinking.  It’s the same 
mentality that leads us to have projector screens in front of whiteboards.  
So again you can’t use both, it’s really weird that people are installing 
things into teaching spaces where the folks who are installing them have 
never spoken to anybody that uses them or imagined how they might be 
used, it’s terrible.  The lighting is appalling. [Expert in the Built 
Environment] 
Int:  Do you think you’d change anything about these controls if you had a 
chance?  What would you want to change about the lighting? 
P5:  I’d standardise it, I’d standardise it across the university so in one go 
everything works in the same way in all the rooms, I think that’s one 
aspect of it.  And I think clear instructions and yeah, as much feedback 
built into the device and as much intuitiveness in the design, so you don’t 
have to think too much about it and that it makes sense.  So I think I 
would imagine that would take quite a lot of trialling, however I think 
maybe there are some parts of the university as the one that we’ve 
already talked about, in Building 22, there’s already some good practice 
there that maybe even could just be rolled out. [Non-expert in the Built 
Environment] 

 
 

  
 
 

  
Step Action
1
Check initial building logger installation is acceptable to Industry Sponsor & 
Building Manager
2 Submit School ethics forms for scrutiny and comment
3 Gain ethical approval
4
Email possible single occupancy participants from identifying office name plates 
and building plans for orientation and layout of floorspace
5
Receive participant feedback with consent to take part and arrange suitable time 
for initial meeting and installation
6
Prior to deployment set up loggers with HOBOware software, take blank ethics 
participation forms, laptop, spreadsheet with logger locations, extra loggers, 
batteries, hook & loop tape and notepad
7
Install  loggers (and receive back signed ethics forms from office participant) 
explain to participant, the researcher will  need to return in four weeks for data 
download and redeployment with this approval
8
Make note in logger location spreadsheet of time and date of deployment, set up 
calendar reminder for logger readout of data and redeployment
9
After approximately 25 days of data collection email participants at least 3 days in 
advance of downloading the data
10
Arrange data download times with office participants and also check centrally 
bookable classroom timetables (posted on the doors) for vacant times to download 
the logger data that will  not affect teaching timetables, download the data
11
Download the data (as HOBOware fi les and CSV fi les) for each month into a 
separate labelled monthly folder, ensure the logger serial number and location is 
recorded for each and if it is a corridor, office or classroom and if it is lux or 
occupancy
12
With the logger stil l  connected from the data download, re launch the logger for the 
next deployment using the same settings for time intervals and check the battery 
life, hook and loop tape and re-calibrate the occupancy logger with the artificial 
ceiling lights on
13 Backup the data fi les onto a separate hard-drive
14
Make a note in the logger spreadsheet if the batteries need replacing in any loggers, 
and if there were unusual circumstances during the data collection period
15
Repeat steps 9-15 for 6 months or less if the participant wishes to end their 
involvement in the study
16 Review the data for each of the loggers and conduct exploratory data analysis
17
At the end of the study, remove the loggers at a convenient time download the data 
and thank participants for their involvement, giving them a study debrief form (part 
of the ethics suite of forms)
18 Review the collected data and analyse
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data type: categorical categorical categorical categorical [not used] [not used] categorical
variable 
name:
building office orientation gender size of 
office
size range for 
category
Category
examples: urban office 1 north male 19.08 15-20 medium
urban office 2 north male 19.08 15-20 medium
urban office 3 north male 19.08 15-20 medium
humanities office 4 south male 22.75 over 20 large
humanities office 5 south female 11.38 under 15 small
humanities office 6 north male 22.48 over 20 large
humanities office 7 north female 11.37 under 15 small
humanities office 8 north female 11.37 under 15 small
maths office 9 south male 17.78 15-20 medium
maths office 10 south male 13.34 under 15 small
 boxplot(dailydata2$lightson~dailydata2$office, data=dailydata2, 
  col= colours1, ylab="Lights on hours per day", las=2, main= "Daily lights 
on hours for each office")
 Min. 1st Qu.  Median    Mean 3rd Qu.    Max.
0 0 0 2.284 4.298 17.104
Min. 1st Qu.  Median    Mean 3rd Qu.    Max.
0 0.06 10.79 14.47 24.48 57.64
 
 Min. 1st Qu.  Median    Mean 3rd Qu.    Max.
0 0 0.02 1.834 3.851 13.137
  
Min. 1st Qu.  Median    Mean 3rd Qu.    Max.
0 3.515 10.725 11.971 19.602 39.08
  
library(lattice) 
xyplot(lightson ~ occ|office, group = building, data =dailydata2, type = 
c("p", "r"),ylab="Lights on (hours))",xlab="Occupancy (hours))", layout 
= c(5,2), 
    par.settings = list(superpose.symbol = list(pch = 20, cex = 1, 
                                                   col = colours))) 
  






  on hours
waste=occupancy-lights on hours

waste1 <-read.csv('wastedailyofficescsv.csv',header=T) 
waste1 <- na.omit(waste1) 
waste1$office <- factor(waste1$office,levels(waste1$office)[c(1,3:10,2)]
) 
p <-ggplot(waste1, aes(x=building,y=lightson, fill=building)) 
p  + geom_violin(trim=FALSE) + scale_fill_manual(values=c("#1b9e77", "#d
95f02", "#7570b3")) + scale_x_discrete(name ="Building") + scale_y_conti
nuous (name="Daily lights on hours")  + geom_dotplot(binaxis='y', stackd
ir='center', dotsize=.5, fill="white", position=position_dodge(1), binwi
dth = .5) + stat_summary(fun.y=mean, geom="point", shape=16, size=3, col
or="grey22")+ stat_summary(aes(y = lightson,group=1), fun.y=mean, colour
="grey22", geom="line",group=1) 






 
  
 
  
 
 
 
Annual operating hours × Load factor x  Predicted power consumption=
Total predicted power consumption per annum x CO2 conversion factor=CO2 per annum
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Prospective 
memory error
Cue or "nudge"
Energy waste
Energy savings
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Family: binomial  ( logit ) 
Formula: officelight ~ corridorlight + cathour + (1 | Office) 
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Qualitative Methods PYM0QQ 
Project Submission Form 
 
Name: Kate van Someren Email Address:k.vansomeren@reading.ac.uk 
GENERAL TOPIC AREA – Attitudes towards climate change 
Project Title: Investigating post graduate psychology student’s energy use and energy 
feedback systems in the University of Reading’s Whiteknights campus buildings. 
 
Project Summary (maximum 250 words): 
AIMS: To investigate the factors affecting post graduate psychology student’s energy 
saving decisions within the University of Reading’s Whiteknights campus buildings and 
whether energy feedback will influence energy use. 
 
METHODS: Semi-structure in-depth interviews conducted with 6 participants (volunteers) 
from the Psychology MSc or PhD programmes.  The sample may include post graduate 
participants from the Clinical Languages School.  The interviews will be audio-taped and 
transcribed verbatim. 
 
Will interviews be conducted individually or in groups (circle your answer)?  
Individually In groups of ……….. participants (specify) 
 
Have you attached an information sheet (circle answer)? Yes  /  No 
 
Have you attached a consent form (circle answer)? Yes  /  No   
 
Have you attached a topic guide (circle answer)? Yes  /  No 
 
Qualitative Interviews Conducted with Reading University Student Participants by 
MSc Students for PYM0QQ Assignment 
Investigating post graduate psychology student’s energy use and energy feedback 
systems in the University of Reading’s Whiteknights campus buildings. 
Topic Guide 
1. What are your experiences of energy saving devices at the University of Reading’s 
buildings? 
a. Have you seen other students/staff saving or using energy? 
b. What about the media? 
2. What was your view about energy saving before you joined the UOR, if any? 
3. What were your perceptions of the UOR energy savings in the built environment 
on campus? 
4. What information was provided to you about operating the buildings when you 
started your course? 
5. How influenced do you feel by other people’s energy behaviour & habits? 
6. Do you feel support or pressure to save or use energy at the UOR? 
7. How and when did you make your decision about energy saving or energy use at 
UOR? 
8. What types of energy feedback systems do you know of? 
a. What do you think would be the most effective energy feedback system? 
b. Please give examples 
9. Do you have any plans to change your energy use or behaviour at UOR? 
10. Do you have an understanding of the energy use and costs involved in your own 
research? 
a. Does this influence your research grant proposals? 
b. Could it influence them in future? 
11. If you could demonstrate your energy behaviour, do you think this could influence 
your future employers? 
 
Format for interview: 
1) Explain why the interview is taking place  
2) Consent forms/info signed – reiterate that the transcripts are made anonymous & a 
copy of the transcript can be provided if they choose) 
3) Ask how much time the interviewee has 
4) Any questions they may have before the interview commences 
5) Check that they are ok with the interview being audiotaped 
6) Run through checklist of forms (ethics/participant info sheet/consent form (2 copies 
of each one for interviewee the other for interviewer) 
7) Record interview time/date/place 
8) Commence interview 
9) End interview and thank the interviewee for their time and participation in this 
study 
Semi-Structured Interviews to be conducted with University of Reading Staff 
Investigating light switching behaviours, energy use and relative light levels in the 
University of Reading, Whiteknights campus buildings. 
Topic Guide 
1. What are your experiences of automatic lighting devices at the University of 
Reading’s buildings? 
a. For example some corridors are fitted with sensors and dimmers, have you 
noticed any of these lighting changes in campus buildings? 
2. Specifically focussing on the corridor and circulation spaces, what actions do you 
think take place in these areas? 
a. Within the URS building do you consider the orientation of the building to 
be a factor in its light use?   
b. How do you perceive the level of daylight in the corridor areas? 
c. Focussing on your work environment, please tell me more about the levels 
of daylight, artificial lighting quality and improvements that you think could 
be made? 
3. Do you have any views about energy saving behaviours or practices? 
4. Please describe some of the lighting habits and patterns of behaviour that you go 
through on a normal day specifically focussing on when you first arrive and again 
when you leave your workplace 
a. Does this change during the seasons? 
b. Does this change when the clocks change from GMT to BST? 
c. What about the time of year in your work calendar, are there particular 
busy periods? 
5. Have you experienced a lighting control switch in a university building that you 
have had particular difficulty in using because of its complexity or poor design? 
6. How do you perceive the dimming function of the corridor lights? 
7. What about the sensitivity of the detector, is there any delay in it switching on or 
off?   
8. Have the corridor light changes made you change anything in your normal pattern 
of behaviour, e.g. when you are locking your office at the end of the evening? 
Format for interview: 
10) Explain why the interview is taking place  
11) Consent forms/info signed – reiterate that the transcripts are made anonymous & a 
copy of the transcript can be provided if they choose) 
12) Ask how much time the interviewee has 
13) Any questions they may have before the interview commences 
14) Check that they are ok with the interview being audiotaped 
15) Run through checklist of forms (ethics/participant info sheet/consent form (2 copies 
of each one for interviewee the other for interviewer) 
16) Record interview time/date/place 
17) Commence interview 
18) End interview and thank the interviewee for their time and participation in this 
study 

